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THE DEVELOPMENTAL 


COUNSELING continuum continually stressed. The 
developmental nature this process, life itself, often 
Yet guidance practice does not always apply these 
guiding principles. 
When client helped evaluate himself, for example, how 
much attention given data which have accumulated over the 
years? Current psychological testing and interview intuitions may 
contribute much cross-sectional view the client. longitu- 
dinal look needed, however, enhance the validity predictions. 


Are not predictions implicit evaluations? Client and coun- 
alike are generally concerned with potentials and their im- 
plementation. too platitudinous say that the past can serve 
fairly good index the future? Patterns both previous and 
present behavior offer useful clues subsequent adjustment. 


The client’s ultimate adjustment certainly fundamental 
the longitudinal, developmental nature counseling. Yet, again, 
what efforts counselors make learn later adjustment? How 
complacent can become about the appropriateness choices? 


The importance the client’s commitment the decision 
makes well recognized. This step forward. But counselors 
must mindful the maxim, “the proof the pudding the 
Follow-up find out how each has fared essential 
counseling responsibility. 

looking the past and into the future, counselors ought 
not overlook the client’s milieu. One’s environment fluid that 
suitable counterpart psychodynamics. Un- 
ceasing psychosocial interactions often account for client behavior 
Which more situational than generalized. 

Psychosocial factors are less important vocational coun- 
seling. not enough for client consider the physical, finan- 
cial, and aptitudinal aspects occupations. must give thought 
the sociodynamics the work environment and the world his 
work will shape. 

Counselors have the related responsibility seeing that oc- 
cupational information increasingly descriptive such dynam- 
ics. Relationships with supervisors, co-workers, customers are 
concern clients, the extent which they will find com- 
petitiveness, autonomy, variety, challenge, and recognition. 

Counselors must acquaint clients with psychic income rich 
reward work. This part the occupational pay-off. Though 
not “material,” highly relevant the long-range, developmen- 
tal, dynamic character counseling. 
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Reflection, therefore, should reveal the thoughtful counselor 
the extent which has fragmented his concept guidance 
has retained the full perception the developmental nature the 


counseling process. 


Daniel Sinick 
San Francisco State College 


Womanhood: Value Concept 


Sister Ernest Marie, C.S.J. 


PEGGY was vaguely discon- 
tented. She had understand- 
ing parents, stylish clothes, good 
rapport with her teachers and 
classmates, boy friends for 
week-end outings; yet she felt 
subtle dissatisfaction. She 
didn’t say many words 
she didn’t like being 
young women regard femininity 
second-best masculinity? 
trying analyze the situa- 
tion, first consider the plan 
the Creator calling man into 
existence. created man psy- 
chosomatic unit endowed with 
unique faculties and capabilities 
which are meant harmon- 
iously developed through inter- 
action with other social beings. 
Man experiences the fulfillment 
his nature according the 
degree which develops his 
faculties and capabilities. True 
human maturity consists ar- 
riving sensitivity and rev- 
erence for the inherent worth 
and sacredness things. 
Today, one wonders whether 
not womanliness regarded 


Sister Ernest Marie teaches 
social studies St. Anthony 
High School, St. Louis, Missouri. 


with sensitivity and reverence 
being quality inherent 
worth and sacredness? Does the 
teenage girl aspire womanly 
womanhood? Does she perceive 
womanhood the fulfillment 
her pattern life whereby she 
dedicating herself great 
and worthy cause? she aware 
her God-given role society? 

What follows are few 
thoughts helping teenage 
girls arrive true value sys- 
tem toward womanhood. 

begin with, each person 
has ascribed role, that 
male, female, manhood 
womanhood. turn, the fe- 
male approaches the fulness 
maturity, she takes one 
more achieved roles; she may 
become religious, wife, 
mother, professional woman, 
career woman. Attitudes 
enabling the woman experi- 
ence satisfaction self-realiza- 
tion her achieved role must 
necessarily preceded cor- 
rect concepts what woman 
and woman’s dignity. the 
part the teenage girl, appro- 
priate attitudes have de- 
veloped and fostered she 
become conscious her wom- 
anly mission. 
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The Ideal Woman 


Society’s concept woman’s 
role manifests confusion 
thought. The popular idea about 
women that she “in some 
sort not-to-be-too-clearly-de- 
fined-way 
“The ideal woman, the womanly 
woman according the twen- 
tieth-century American, both 
physically attractive and 
the Scriptural account crea- 
tion says, “And God created 
man his own image; the 
image God created him. 
Male and female created 
them.” (Gen. 1:27) Being the 
image God belongs equally 
both man and woman. This, 
well the Creator’s com- 
mand, “increase and multiply 
and fill the earth and subdue 
applies both man and woman. 
Both sexes are meant cooper- 
ate the preservation the 
race and its cultural 
Beyond this, woman has spe- 
cial mission society. True, she 
equal man her human 
nature and her eternal des- 
tiny, but after that she dif- 
ferent from man her charac- 
teristics. 


man God gave the more virile 
mind and greater force, guide, 
support, and protection woman. 
woman gave the stronger 
heart and finer sensibility, tender- 
ness, and patience, the conso- 
lation man. The man protects 
the woman; the woman gives her 
loyal devotion the 

Woman intended more com- 
passionate than man pitying and 
alleviating the suffering others. 
The Book Proverbs says, “She 
hath opened her hand the needy, 
and stretched out her hands the 
poor.” 
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was Pope Pius XII who 
said, the sphere wom- 
an, her manner life, her na- 
tive bent, motherhood, pre- 
rogative attained either 
The Pope emphasized that na- 
ture has given woman particular 
feminine qualities. Woman has 
refined sensibility and delicate 
tenderness heart; she has 
tact, delicacy, and fine feeling; 
she has warm, human touch 
the care her 


Society's Failure 


Society does little assist the 
teenage girl this facet per- 
sonality development. Thumb 
through some the respectable 
secular magazines. Glance the 
pictures and their captions. How 
woman depicted? young, 
attractive, pleasure-loving—usu- 
ally advertisement bait for 
whiskey cigarettes. This over- 
all impression not woman 
whose “manner life, whose 
native bent, motherhood.” 
Nor one which exemplifies 
particular feminine qualities: 
“refined sensibility. delicate 
tenderness heart. warm, 
human touch the care her 
neighbor.” 

Pius XII likewise pointed out 
that valiant woman to- 
day, modern woman needs in- 
tegrate her intellectual develop- 
ment with the rest her per- 
sonality. focus attention sole- 
the emotional character- 
istics her feminine nature 
minimize her intellectual vo- 
cation. Papal directives the 
last decade clearly challenge 
woman participate and 
contribute distinctively the 
political, social, and cultural 
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struggles our time. “Without 
sacrificing her home, woman to- 
day must the vanguard 
all social, cultural, and educa- 
tional movements that any 
way influence progress toward 
Christian social For 
this, woman needs breadth 
vision and scholarly excel- 
lence. Compatible with true 
image woman esteem 
for intellectual development. 
Woman unique manner 
forms and molds minds chiefly 
through contact with her own. 
Unless she develops her mind 
and appreciates the finer values, 
she cannot transmit these treas- 
ures her offspring. 


Correct Attitudes 


Through planned group guid- 
ance sessions, inspiring thoughts 
womanhood should begin 
permeate the teenage girl’s men- 
tality. time they should come 
alive positive attitudes, even- 
tually emerging workable 
code values, influencing her 
ascribed role society. One au- 
thor writing human dig- 
nity has said, “If knew the 
depth our personal being for 
what is, its convictions ought 
sacred us, that noth- 
ing ought prevent from 
putting them into 
paraphrase this quotation: 
can help the teenage girl 
know the depth her personal 
dignity, see herself the 
image woman, cherish fem- 
inine qualities laudable and 
sacred commitments, then 
have least begun construct 
for our students true value 
system toward womanhood. 


Group Guidance 


Group guidance sessions can 
help form correct attitudes 
womanhood. The following 
suggested framework: 


Arouse the interest the 
students discussing per- 
sonality, maturity, feminini- 
ty, and womanhood. Define 
the terms. Place value 
them concepts. 


Introduce the students 
Awaken them the desire 
acquire deeper aware- 
ness self. 


Contrast the role woman 
society today with the role 
woman the Divine Plan 
creation. 


Encourage the students 
construct 
compatible with true con- 
cept womanhood. 
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The Emotional Matrix 


Reading Difficulty 


Nathaniel Pallone 


appreciate the 
influence efficient reading 
skills upon achievement all 
subject matter areas, and see 
ever more clearly the high posi- 
tive correlation between reading 
disability and early school-leav- 
ing. For these reasons alone, 
the counselor, key member 
the school’s corps educa- 
tors, deeply interested help- 
ing students overcome under- 
achievement reading. 


The counselor well equipped 
identify students whose read- 
ing skills are below grade level. 
Typically, the battery guid- 
ance tests administered fresh- 
men high schools and colleges 
includes measure reading 
ability. Through the interpreta- 
tion and evaluation such 
measures, the guidance special- 
ist can help the student discover 
his reading deficiency. inter- 
views with students who are 
falling behind academic per- 
formance, the counselor often 
hears such statements as, just 
can’t keep up; there’s too much 
reading done.” 


Mr. Pallone Director the 
Educational Consultation Center 
St. Francis College, Brooklyn. 

This article based his 
address delivered meeting 
the Metropolitan 
Counselors Conference, Novem- 
ber 1960, St. Francis Col- 
lege, Brooklyn. 
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But discovery reading 
problem, mere recognition that 
exists, not enough. Assist- 
ance some sort—either self- 
help through the use read- 
ing manual, taking develop- 
mental reading course, or, for 
those who are seriously retard- 
ed, individual remedial sessions 
with reading clinician should 
given. 


Not infrequently, the counse- 
lor doubles developmental 
reading instructor read- 
ing therapy clinician. Although 
many high schools and 
some colleges members the 
English faculty are responsi: 
for the development reading 
skills, the counselor’s concern 
with reading and his active 
not accidental. Rather, his con- 
cern and his participation grow 
from his involvement seeking 
solutions the problems which 
beset students, particularly 
problems with emotional over- 
tones. And every serious read- 
ing problem carries with 
emotional component. 


has long been recognized 
that many reading problems re- 
sult from prior problems 
emotional adjustment, usually 
the period when first-graders 
are learning read. There are, 
course, physical, educational, 
and cultural causes which, the 
outset, may exist quite inde- 
pendently emotional difficulty. 
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But, whatever the cause, the 
severe reading problem usually 
fosters feelings inadequacy 
the reading situation, and, 
extension, the school situa- 
tion. These feelings inade- 
quacy which attend upon and 
diffuse from reading disability 
form the emotional matrix 
reading difficulty. 


Emotional Causes 


Some, but means abun- 
dant, research (1,3,5) has dealt 
with emotional 
intertwine with reading prob- 
lems. Many writers, however, 
have compiled lists emotional 
causes reading disability (2, 
4). Though each writer, this 
field others, seems pre- 
fer his own formulation, there 
some agreement. These causes 
operate primarily when the 
child first learning read, 
though they may found, with 
some variations, later school 
years. 


There is, for instance, the 
child whose “Children’s Hour” 
—those 
moments spends with his 
commuting father revolves 
about the ritual having the 
comics read him. This child 
may harbor the fear that, 
learns read, will lose the 
protection and security those 
moments. him, learning 
read means growing and be- 
coming self-sufficient, and 
not yet ready attempt these 
tasks. prefers remain de- 
pendent upon his father. Resist- 
ing reading instruction the 
first grade his avenue con- 
tinued dependency. Harris (4) 
has found resistance reading 


not atypical the first-grader 
who had been only child dur- 
ing his four five years, and 
who perceives being sent 
school his mother’s attempt 
shoo him out the house 
order lavish attention 
younger brother sister. 


Sally, child relatively ma- 
ture and well-adjusted prior 
school, feelings hostility may 
well against the strange 
teacher who (in the child’s per- 
ception) has disrupted the calm 
serenity home and family 
occupying six hours little 
Sally’s day. Besides, seems 
little Sally that the teacher 
pays more attention Johnny 
from down the street and Mary 
from across the way (both 
whom are not exactly figures 
evoking friendly affection 
Sally’s perceptual world) than 
she does Sally. This person 
places great stress upon read- 
ing. rejecting the first-grade 
teacher unwelcome au- 
thority figure, Sally rejects the 
teacher’s goals, the most impor- 
tant and most stressed which 
reading. 


Parental Attitudes 


the other side the coin 
the child who internalizes his 
parents’ negative values towards 
reading and perhaps towards 
school general. Father praises 
and approves the ash tray the 
belt his Herman has made 
ambiguously when his son re- 
ports, learned new word 
today.” After all, one can’t take 
“new word” the office 
display co-workers proof 
Herman’s brightness. The 
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child avidly seeks success for 
which will gain the approval 
his parents, but shuns learn- 
ing activities which his parents 
seem not support. This par- 
ticular source reading diffi- 
culty, perhaps most frequently 
found 
veloped families lower socio- 
economic levels, not any 
means limited such families. 


The Therapies 


The emotional causes read- 
ing difficulty mentioned this 
point are likely result light 
disturbances which generally re- 
quire only supportive counseling 
combined with modicum 
successful reading therapy 
rid the student his feelings 
inadequacy the school situa- 
tion. There are, however, more 
deep-rooted maladjustments 
which foster reading disability 
—the passive-aggressive person- 
ality, the dare you teach 
me” attitude, and the child 
incipient psychotic state who 
has begun withdraw deeply 
into private world fantasy, 
but who, the teacher, appears 
merely inattentive. 

Where serious emotional mal- 
adjustment has been cause 
reading difficulty, depth counsel- 
ing psychotherapy will in- 
dicated along with reading ther- 
apy. some cases, the student 
may improve faster when the 
emotional problem tackled 
first; other cases reading 
therapy and psychotherapy can 
proceed simultaneously. Each 
case must weighed deter- 
mine the appropriate course 
action. 


obvious, however, that 
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both types assistance are 
needed rehabilitate the stu- 
dent’s emotions and reading 
The counselor should 
have his command school and 
community referral sources ade- 
quate solve both kinds 
problems. 


Negative Conditioning 


Regardless the origin 
the reading difficulty—whether 
emotional, physical, educational, 
cultural—its very presence 
fosters feeling inadequacy 
the school situation. the 
early grades, the child who feels 
tense, uncomfortable, and inade- 
quate the face reading 
handicap, whatever its origin, 
tends retreat from the reading 
situation and develop nega- 
tive conditioning reading. 


The emotional component 
all reading problems then ap- 
pear. Emotional disturbance 
produced failure reading 
becomes handicap the suc- 
cess therapeutic efforts. 
relationship between 
anxiety and frustration read- 
ing the one hand and the 
reading disability the other 
begins take shape. these 
circumstances, the efforts 
classroom teacher, counselor, 
and reading clinician are likely 
thwarted, and serious re- 
tardation likely result. 
that point, the student has come 
regard himself and re- 
garded others academic 
failure. may find himself in- 
correctly categorized slow 
learner. His failures serve 
confirm 
may attempt compensate 
excelling the practical arts 


u- 
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which require minimum 
reading, may attempt 
cover his feelings inadequacy 
and discomfort adopting 
some more ingenious and less 
peaceful compensation. 


Identification Procedures 


Standardized 
serve more useful function for 
the reading clinician than for 
the counselor psychotherapist 
who attempts deal with the 
emotionality 
reading problem. For the read- 
ing clinician’s purpose, in- 
strument which measures abili- 
specific areas—word mean- 
ing, sentence meaning, para- 
graph comprehension, speed 
reading, and the like—is more 
valuable diagnostic instru- 
ment than test which provides 
single rating. But the proto- 
cols, one aspect the diagnostic 
procedure involved unearth- 
ing the intensity emotionality 
intertwined with the reading 
difficulty, fail indicate the 
depth feeling involved the 
reading situation. 


Interview 


More important the counse- 
lor the individual interview 
which furnishes information 
about the student’s self-picture 
relation reading. this 
direct contact, the counselor 
learns whether the client com- 
fortable his role student. 
Personal adjustment question- 
naires, such the Mooney 
Problem Check-List 
SRA Youth Inventory, are use- 
ful the hands counselor 
whose background personali- 
dynamics and psychological 
testing qualifies him interpret 


meaningfully these and similar 
instruments. The Mooney, which 


contains items like “Slow 
reading,” “Vocabulary too lim- 
particularly well adapted in- 
dicate the degree emotional 
involvement reading disabil- 
ity. The SRA Youth Inventory, 
providing measures adjust- 
ment eight areas, including 
“My School,” can adminis- 
tered with profit high school 
juniors and seniors. 


The Counselor's Role 


When the degree emotional 
maladjustment resulting from 
reading failure relatively 
light, supportive counseling run- 
ning parallel reading im- 
provement instruction may 
adequate. Often, cases which 
require only developmental 
group instruction intended 
sharpen and organize skills, im- 
provement reading itself may 
act the only therapy necess- 
ary. cases more severe 
disability, individual remedial 
instruction which builds new 
set reading skills usually 
indicated. For the most serious 
types reading disability, when 
the tension created failure 
the reading situation has been 
diffused the entire academic 
setting, psychotherapeutic coun- 
seling called for before 
during remedial therapy. 

The role the counselor, 
then, extends beyond the identi- 
fication students with reading 
problems. called upon 
provide adequate assistance 
rebuilding skills, and within the 
limits his competence, pro- 
viding psychological support for 
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the student emotionally involved 
reading disability. 


Because his background 
and his concern with the total 
adjustment students, the 
counselor often the most ap- 
propriate faculty member un- 
dertake developmental reme- 
dial reading instruction. Many 
university programs 
preparation school psycholo- 
gists and guidance personnel 
now include courses develop- 
mental and remedial reading 
methods. The counselor, how- 
ever, should understand the dif- 
ference between his competency 
reading and that the profes- 
sional remedial reading 
cian. While the counselor with 
but few courses related 
reading problems wise 
avoid undertaking remedial 
therapy, can readily under- 
take developmental reading 
program. The counselor who 
finds himself unable gain the 
professional education which 
would best prepare him for de- 
velopmental reading instruction 
can benefit from consulting the 
works reading authorities 
like Gann, Bond and Tinker, and 
Harris (3, 4.). Counselors 
with little experience 
reading instruction will find 
Simpson’s work (6) extreme- 
valuable overview methods 
for solving reading problems, 
and the organization typical 
high school reading. addition, 
will find therein compre- 
hensive bibliography reading 
materials and devices. 


Many college guidance centers 
have reading clinics, which usu- 
ally specialize developmental 
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courses rather than remedial 
therapy. Georgetown Universi- 
ty’s Bureau Psychological 
Services and St. Francis Col- 
lege’s Guidance Center are typi- 
cal college 
counseling services. Other uni- 
versities, such the Child Cen- 
ter the Department Psy- 
chology the Catholic Univer- 
sity America, have establish- 
remedial clinics serving stu- 
dents and the public. There is, 
then, evident trend incor- 
porate remedial and develop- 
mental reading services into the 
broad area student personnel 
services. 


Increased emphasis upon fur- 
ther education for all youth dic- 
tates that counselors and guid- 
ance specialists school and 
college bear responsibilty for 
determining student needs the 
area emotionally-toned read- 
ing problems and for marshall- 
ing school and community re- 
sources meet these needs. 
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Creativity 
Sister Patrick Ann, 


NTIL recently was common 

practice associate crea- 
tivity with originality and more 
often than not person was 
termed creative his work 
showed some new fresh ap- 
proach writing art. 
Current research, however, has 
now made possible identify 
and measure creative thinking 
abilities and doing has en- 
abled educators develop these 
potentials sorely needed 
our fast-paced technological age. 
Because this development, the 
writer thinks discussion 
some findings this field will 
help not only the full- 
time counselor but also the 
classroom teacher. hoped 
that this article will help edu- 
cators develop and direct this 
urgently needed talent and fur- 
ther their understanding 
those who possess creative abil- 
ities. 

While originality still remains 
ability which comprises crea- 
tivity, study begun Guil- 


Sister Patrick 
the sixth grade St. Charles 
Borromeo School, Minneapolis, 
Minnesota. The writer in- 
debted Dr. Paul Torrance, 
Director the Bureau Edu- 
cational Research the Univer- 
sity Minnesota, for his direc- 
tion well for the use his 
tests creative thinking abili- 
ties his staff for the scor- 
ing and analysis the achieve- 
ment tests. 
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ford? early 1950 shows 
that there are seven other fac- 
tors which, when measured, give 
some indication person’s 
creative thinking potential. 
Creativity includes fluency, flexi- 
bility, sensitivity problems, 
redefinition and the ability 
rearrange, analysis the abil- 
ity abstract, synthesis clo- 
sure, coherence organization, 
and the one already mentioned, 
originality. Guilford obtained 
these elements means fac- 
tor-analysis. 
devised tests measure these 
factors. 


Getzels and modified 
his tests and did series in- 
vestigations the secondary 
school level. The Minnesota 
Studies Creative Thinking 
the Early School Years under 
the direction the 
pilot study now progress 
the elementary school level. 


The importance these 
studies, which will discussed 
later this paper, and the very 
fact that creative thinking can 
now measured, has far-reach- 
ing consequences. Under the di- 
rection Torrance, the writer 
has recently completed ele- 
which was replication the 
one done the secondary school 
level. Different tests creativ- 
ity geared grade school chil- 
dren were used. 
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Creativity and Intelligence 


The purpose this study was 
determine whether not 
highly creative children who are 


not the most intelligent, 
measured intelligence test, 
achievement did children who 
were highly intelligent, but not 
highly creative, order 
investigate this problem, 133 
fifth grade children and 105 
sixth graders were given the 
“Test and 
“The Ask and Guess de- 
signed Torrance and his staff 
the University Minnesota. 
These tests which measure dif- 
ferent aspects creative think- 
ing abilities, will described 
later this report. 


From these measures, the 
highly creative children were 
ranked from highest lowest 
and their were listed next 
their creativity scores. 
noted that the highly crea- 
tive were superior 
gence, but not all were the 
very highest group measured 
the intelligence test. Pupil 
for each grade were ranked 
from highest lowest and their 
corresponding creativity scores 
were listed. Here again not ail 
the highest intelligence were 
highest creative thinking. 
was the case other studies, 
there was thirty percent over- 
lap the two groups. About six 
percent the entire group for 
each grade were found 
highly creative and highly in- 
telligent. Since this study was 
concerned with either one the 
other, these pupils were not in- 
cluded. Thus, grade six pupils 
and grade five pupils were 
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the subjects this study. 

The third part the inves- 
tigation was concerned with 
measuring the school achieve- 
ment each group and compar- 
ing the mean scores deter- 
mine whether not there was 
any significant 
tween the two groups. For this 
part the study, the Iowa 
Every-Pupil Test Basic Skills 
(Form was used for 
guage, Reading, Work-Study 
Skills, and Arithmetic. mean 
these four scores was used 
obtain Educational Quotients. 
comparison the achievement 
means the two groups, i.e., 
the highly creative and the high- 
intelligent was done means 
the F-ratio. There was sig- 
nificant difference between the 
two groups each grade 
favor the “intelligent” group. 
The F-ratio for grade six was 
9.00; for grade five, 14.20, 
significant difference the 
level confidence. Both groups 
did somewhat above average. 


similar studies, both the 
elementary and secondary school 
levels, there was significant 
difference between the two 
groups, although one study 
pupils small town elemen- 
tary public school obtained re- 
sults identical the findings 
reported here. 


Reasons for Discrepancy 


Two reasons are suggested 
possible explanations for these 
differences. The 
could the reason for the dis- 
crepancy. Use the Pearson 
Product-Moment Correlation 
tions between intelligence and 


)- 
C- 
n- 
ch- 
di- 
the 
hil- 


achievement and between crea- 
tive thinking and achievement 
both grades the parochial 
school where this study was car- 
ried out. grade five lab- 
oratory school which selects pu- 
pils who rank somewhat higher 
intelligence, there was sig- 
nificant relationship between in- 
telligence and achievement 
the four areas 
achievement and creativity 
three areas (arithmetic except- 
ed). grade six there was 
much less significant correlation 
both groups. This seems 
indicate that normal sampling 
produces more significant cor- 
relation than does group se- 
lected the basis intelli- 
gence. Tests creative think- 
ing abilities index gift- 
edness should administered 
fairly superior groups. These 
results emphasize the fact that 
creative thinking, aspect 
intelligence, apparently not 
measured the test. How- 
ever, creative abilities are use- 
ful acquiring information and 
educational skills, even 
now measure them. 


The second reason for the dis- 
crepancy the findings may 
due different teaching meth- 
ods used the various schools. 
generally 
make greater use activities de- 
signed develop creativity than 
other schools. Further inves- 
tigation this aspect devel- 
oping creative thinking abilities 
needed. 

These studies creative chil- 
dren have revealed many char- 
acteristics which should 
interest teachers and counse- 
lors. Before one able direct 


guide creative children how- 
ever, one should devise means 
identify them; for, terms 
the thirty percent overlap, about 
seventy percent them are not 
singled out for special training. 


The Tests 


Although test this kind 
yet available for school use, 
adaption some these 
measures could used iden- 
tify general way the crea- 
tive abilities gifted supe- 
rior students. One the meas- 
ures designed Torrance 
called the “Ask and Guess Test.” 
Pupils are shown picture (in 
this case nursery rhyme 
“Ding Dong Bell”) and are 
asked list five minutes all 
the questions they can think 
about the picture. Information 
from the picture not 
used answer their questions; 
additional information would 
necessary. For example, one re- 
sponse might be, “Why are the 
children the well?” “Why 
does the boy have patch his 

The second task guess 
the reasons for the various ac- 
tions taking place the pic- 
ture. One response might 
“They are the well get 
water” “The boy was climb- 
ing tree and caught his pants 
branch.” The third task 
guess the possible conse- 
quences resulting from the ac- 
tion the picture. “The boy 
gets spanking for putting the 
the well,” “The girl 
marries one the boys when 
she grows up.” Each the re- 
sponses rated for fluency 
the number responses that 
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are related the picture and 
for quality, the responses that 
show causal relationship. 


the “Test Imagination” 
four tasks are listed and each 
scored for fluency and for 
other measures, according the 
task involved. For example, 
the first task the pupils are 
shown toy dog and are told 
list eight minutes all the 
things they can think that 
would make the dog more fun 
play with. help them get 
started, they are told that they 


can wheels him.” The 


second task has them list all the 
ways they can think that the 
dog could used for other than 
plaything. The third task has 
the pupils list all the uses they 
can think for tin cans. the 
fourth task, they are given 
page covered with circles the 
size quarter, and are asked 
sketch things which are es- 
sentially circular such face, 
wheel, etc. Each the four 
tasks are scored for certain abil- 
ities (flexibility, inventive level 
quality) according the 
scales developed the Minne- 
sota Studies. total the seven 
tasks constitutes the creativity 
score. Children enjoy taking the 
tests and are interested know- 
ing their results. 


Implications 


Test response themes and 
stories the secondary school 
level studies indicate that highly 
creative persons possess great- 
sense humor and are more 
playful than the highly intelli- 
gent. This appears one 
the reasons why teachers prefer 
(true the elementary level 
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the highly intelligent pu- 
pil the highly creative one, 
although both achieve about 
equally well. The creative pupil 
generally evokes such teacher 
criticisms always play- 
ing around” “If he’d only get 
down work, would much 
better.” 


explaining the actions 
one that highly creative, Guil- 
ford? points out that this type 
person approaches problem 
many different ways. uses 
divergent thinking. appears 
that the creative person learns 
much from these different ap- 
proaches the one who follows 
the path which someone lays out 
for him. This latter type ap- 
proach termed convergent 
thinking and offers more secur- 
ity and peculiar satisfaction 
which creative person will- 
ing forego order get the 
answers “his own way.” 

Not all the actions the crea- 
tive person can accepted 
the basis this explanation. 
must kept mind that there 
question here the gifted 
pupil who though not oustand- 
ingly high intelligence 
above average. The counselor’s 
role help the creative pupil 
decide when should “follow” 
and when should make deci- 
sions independently with 
minimum help. 


hoped that these findings 
will help produce more toler- 
ant understanding creative 
pupils. teacher dedicated 
developing the minds and talents 
his students likely feel 
that this kind child “not 
working his ability” 
despairs his 
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enjoyable though may be. 
also likely that highly creative 
pupils will need more help 
developing skills that require 
repetition and drill. Creative 
persons are needed our 
country today that the efforts 
expended their behalf will 
amply rewarded worthwhile 
results.® 
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Professional Periodicals 


Counselors and guidance personnel can assure their continued 
professional growth keeping abreast the latest developments 
—by reading the following journals: 


THE PERSONNEL AND GUIDANCE JOURNAL 


Each number The Personnel and Guidance Journal contains 
both practical and theoretical articles, book reviews, and news 
professional developments. published from September through 


May and totals approximately 800 pages. Subscription price 
$9.00 year. 


THE VOCATIONAL GUIDANCE QUARTERLY 


The National Vocational Guidance Association publishes The 
Vocational Guidance Quarterly four times year, total ap- 
proximately 300 pages. This journal stresses practical—how-to- 
do-it—articles, briefs the journals, and evaluates current occupa- 
tional literature. Subscription: $3.00 year. (Outside the S., 
additional cents.) 


THE SCHOOL COUNSELOR 


The American School Counselor Association publishes The 
School Counselor four times year. The articles provide practical 
aids the elementary and secondary school counselor. Total num- 
ber pages year about 130. Subscription: $2.00 year. (Out- 
side the S., additional cents.) 


For Your College-bound Students and Their Parents 


HOW ABOUT COLLEGE? pages. $.25 per copy. (Quantity 


rates) 


HOW ABOUT COLLEGE FINANCING? pages. $.30 per copy. 
(Quantity rates) 


COUNSELOR’S MANUAL FOR HOW ABOUT COLLEGE 


FINANCING? pages. $1.00 per copy. 


HOW VISIT COLLEGES pages. $.30 per copy. (Quantity 
rates) 


Order from: American Personnel and Guidance Association 
1605 New Hampshire Avenue, 
Washington 
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1961 Summer Guidance Institutes 


The following colleges and universities have informed that they will conduct 
summer institutes guidance and counseling. For more information contact 
the person here designated for each institute. 


INSTITUTION DATES PERSON CONTACT 
Assumption College June Aug. Paul Ryan 

Worcester Mass. 

Catholic University June 16-27 Dr. Raymond Steimel 


Washington 17, 
Loretto Heights College June 23- July Sister Mary Christopher 
Loretto (Denver) Colorado July July Mary Christopher 


Nazareth College June July Sister Agnes Lucile, 
Louisville Ky. 
St. Louis University June 12-16 Rev. Trafford Maher, S.J. 


St. Louis Mo. 


University Notre Dame June July Dr. Anthony Riccio 
Notre Dame, Indiana NDEA 


REGISTRATION FOR LIPGA IN-SERVICE COURSE 


Sister Mary Ulich, 
Sacred Heart 
Academy, Hemp- 
stead; Sister Jeanne 
Dolores, Queen 


C.S.J., Sacred Heart 
Academy, register 
for the first 
the In-Service 


sored the Long 
Island Personnel 
and Guidance Asso- 
ciation. The course 
consists series 
munity Resources,” and “Implementing the Guidance Program.” Consultants 
from private and public schools and colleges Long Island serve discus- 
sion leaders. Mr. Edwin Carine president the association. 
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Guidance the North Country 


Vincent 


ACK THE days 

graduate work Fordham 
University, the professors de- 
scribed counseling person- 
to-person interview between the 
client and the interviewer, 
face-to-face meeting between 
one who has problem and one 
who expert. The professors 
told how the client would re- 
act the interviews and the 
counselor’s attempts help him 
identify his problem, find, and 
properly apply the solution. 
were told how students 
might view this service and how 
the counselor would find nec- 
essary establish rapport 
quickly possible. 

However, the professors for- 
got tell about principals, 
School Boards, and bored par- 
ents; about students and parents 
who are definitely not 
tion conscious” about schools 
small towns which lack industry 
and which fail offer the young 
any incentives for studying and 
for staying the town; and 
about farm boys who fall asleep 
during interview because 
they have been since A.M. 
trying thaw out the farm 
machinery needed milk the 
cows and feed the livestock. 

work small town school 
the double capacity Attend- 
ance Teacher and Guidance Di- 
rector. the Truant Officer 


Mr. Hobbins wrote this essay 
when was Director Guid- 
ance rural school north- 
ern New York. 
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Hobbins 


and the the Law that 
warns against truancy, the Ear 
that listens troubles and seeks 
help solve the perpetual prob- 
lems the young. 


Checking Attendance 


morning starts with the 
attendance check and the pub- 
lishing absentee list for 
the junior and the senior high 
school classes. then check who 
absent the elementary 
grades and 
classes. Then prance out into 
zero weather visit the homes 
those who have been absent 
three more days succes- 
sion. But puts ex- 
cellent mood for doing counsel- 
ing work. Such excursions, es- 
pecially those mornings when 
the “back country” roads are 
sheeted with ice covered with 
hub-cap deep snow, when the 
car, for some unfathomable rea- 
son, nose-dives into snowbank 
and have plod weary 
way through knee-deep snow 
get help, put fine mood 
for listening student prob- 
lems. School starts 8:30 A.M. 
but seldom finish attend- 
ance chores before 10:45 
o’clock. 


Supervising Study 


But before can start guid- 
ance work have another job— 
supervision 
study-hall period before lunch. 
generally spend the first ten 
minutes this period writing 


permission slips for students 
the library, the bar- 
ber shop, the office, 
the band instructor, any 
place student can think 
the moment. Then Mary asks 
give her permission. Billy, not 
outdone, needs drink 
water. Ray bored stiff with 
his social studies textbook and 
decides that has over 
the shop because forgot 
turn off the bandsaw before 
left the end the previous 
period. let them because 
the few remaining studious ones 
will profit from the peace and 
quiet conducive proper study- 
ing. Then settle back and try 
read morning mail and 
the guidance 
came yesterday. 

But 11:50 finally comes and 
with heavy heart dismiss the 
pupils for heavy 
because never did get 
read mail read even 
one article guidance. Then 
too, for the past ten minutes the 
students have been fidgeting 
the edges their seats while 
disgust and dismiss them few 
minutes earlier. But have 
braved out and 11:50 
send them off lunch. 

Supervising Lunch 

Everybody 
goes lunch—everybody but 
me. have been chosen the 
the 
Lucky me! All have 
sit there and watch them eat 
their sandwiches, drink their 
coffee, tea, milk, soda, 
and then munch homemade 


cakes, pies, and cookies. Miser- 
ere mei, Domine! haven’t eaten 
since o’clock this morning. 
None this was ever told 
Fordham. 


Off Lunch 


12:20 gently grab the 
last holdout the back his 
scrawny neck and escort him 
the stairs. The lunchroom now 
empty and rush office 
don boots, muffler, overcoat, 
ear-muffs, and hat and off 
lunch. Whoops! Wait minute! 
You lucky, lucky man, you have 
visitor. 

Outside office door stands 
junior with big problem. 
wants know can get into 
engineering college because 
has decided—just this morn- 
engineer. isn’t all parti- 
cular about what kind engi- 
engineer. 

tell him come see dur- 
ing the eighth period that 
will give time look his 
record and prepare talk 
him about it. now 12:30 
and rush home and before sit- 
ting down lunch, change 
shoes, socks, and pants, because 
got soaked when the car “acted 
up” during morning tour 
and have been sitting around 
wet clothing since then. 
sneeze few times, cough 
couple times, gobble 
lunch, and rush back counsel 
students. 


Back the Fray 


and find line waiting for me. 
Relax, boy. It’s only the morning 


The Counselor 
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absentees who need admission 
slips get into their afternoon 
classes. ask the school nurse 
why she hasn’t given out the 
slips and she tells that boy 
shop class tested cross- 
saw trying his hand and 
she has been busy trying stop 
the bleeding. Then the Principal 
comes and tells take 
the boy immediately the hos- 
pital which mere sixteen 
miles away. (The local doctor 
not available today.) The Prin- 
cipal makes sound had 
one nerve being home enjoy- 
ing lunch while this poor 
boy was trying cut his hand 
off. should have been there. 
help, maybe? 

Off into the deep snow, 
sliding along icy roads. break 
the monotony, ask the boy how 
just cannot understand it. 
has stuck his hand into that 
machine hundred times before 
and never cut him. You ask 
him had ever tried turning 
off before putting his hand 
and intelligently looks 
and says, “Oh.” 

Or, might return one 
o’clock and find that the Princi- 
pal wants over the 
District Superintendent’s office. 
will take all afternoon 
drive like one the Furies 
and willing place fate 
snow tires that love snow, 
but that sometimes get stuck 
when one least expects it. 


Remedial Reading 


Three times week have 
so-called remedial reading class 
during the seventh period. When 
does the seventh period start? 
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That depends whether not 
there was activity period 
from 12:30 1:00, which 
case pushed back twenty 
minutes. Even the Principal has 
remembering this 
schedule! 


There always eighth pe- 
riod. course, during this peri- 
some pupils band prac- 
tice, others chorus rehearsal, 
and Wednesdays Released 
Time. But manage talk and 
listen one more students 
during this period. 


Counseling 


Enough this. Consider the 
main question: How counsel 
such situation? Where hold the 
counseling session? The counse- 
lor does his duty because 
his job and has been well 
trained for it. attended fine 
university and was fortunate 
enough have professors who 
are experts the field. does 
because loves it. 


does his counseling 
variety places. listens 
pupils the post office; talks 
them the street. makes 
appointments with them when 
meets them the barber- 
phone and the school bus go- 
ing and coming from bas- 
ketball game. gives his 
own time because what 
always wanted be—a Guid- 
ance Director. His pride his 
profession plus his desire 
“help Johnny help himself” 
gives him the incentive carry 
despite the weather, the 
extra jobs, and other inconven- 
iences. 
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After school stands the 
pond out back and talks them 
they put their ice-skates 
they come off the ice 
warm themselves the fire. 
counsels soccer games and 
baseball games. has them 
come the guidance office after 
school hours and gives them 
pamphlets read and cata- 
logues study. harps the 
importance reading compre- 
hension scholarship examina- 
tions and compiles list 
books they should read and un- 
and, hopes, learn 
ove. 


But mainly listens. 
listens carefully every word, 
every inflection, the un- 
voiced thoughts behind the sud- 
den burst chatter from 
otherwise silent mouth. 
learns their dreams, their 
hopes, their plans. feels their 
despair and despairs with 
many the dreams and plans 
are but bubbles which will soon 
burst. 


Parents 


seeks out the parents 
enlist their aid helping their 
children. uses every method 
can think reach them. 
gives talk the Holy 
Name Communion Breakfast 
and answers their questions. 
learns that many the par- 
ents not know what courses 
their children are taking 
school. Many more not know 
what their children hope be- 
come. finds that they have 
given their offspring permission 
drop courses without ever 
trying find out the what, the 


why, the wherefor. talks 
them, tells them, and almost 
pleads with them. Some listen; 
some chewing their sau- 
sages and pancakes and drink- 


ing their coffee. Some invite 
him ice-fishing with them. 


joins the Volunteer Fire 
Department and talks fa- 
thers the fire house, the 
back engine going and 
coming from fire. remem- 
bers one father, who, while the 
counselor was playing water 
hose burning roof, asked 
why his daughter had dropped 
bookkeeping. There 
counselor, inside the burning 
house, praying that would not 
collapse, and this man wanted 
know why his daughter wasn’t 
taking bookkeeping anymore. 

knows the girl well. re- 
calls that five weeks after the 
course had started her father, 
this man beside him, signed 
permission slip allowing her 
drop it. tells him and says 
remembers signing some- 
thing for her but didn’t have 
the time read it. With su- 
preme self-control, the counselor 
resists the temptation turn 
the hose him! 

This, Honorable Profes- 
sor, guidance the North 
Country, guidance small 
town. Ah, Fordham! The things 
you have taught will remain 
with until death but the 
things have learned since will 
penetrate much deeper and re- 
main much longer. Dear Alma 
Mater, thank you for what you 
taught and, God willing, 
will keep your motto ever before 
and work “Ad Majorem Dei 
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Neurosis the Classroom 
Alfred Joyce 


RESPONSIBILITY for foster- 

ing good mental health rests 
primarily parents; second- 
arily educators. The teacher’s 
chief work impart knowl- 
edge. facilitates attainment 
his primary goal when es- 
tablishes atmosphere free- 
dom and understanding that en- 
courages growth towards emo- 
tional maturity. Although the 
teacher should learn recog- 
nize deviations from the normal, 
must never attempt sup- 
plant the professional counselor 
the psychiatrist. His role 
analogous that the nurse, 
who distinguishes the abnormal 
from the normal and reports 
her findings the doctor. Be- 
cause important that the 
educator know something about 
certain outstanding deviations 
from the normal and able 
recognize their manifestations, 
this article describes types 
students who need special pro- 
fessional attention. 


Alfred Joyce, M.D., psy- 
chiatrist private practice 
the City New York, also: 
Director, Mental Hygiene and 
Guidance Clinic, New Yori 
Foundling Hospital; Associate 
Professor Psychiatry, Ford- 
ham University, School So- 
cial Service; Consultant Train- 
ing Analyst, Children’s Village, 
Dobbs Ferry, New York; Con- 
sultant Psychiatry, St. Peter’s 
College, Jersey City; Consultant 
Psychiatry, St. Francis Col- 
lege, Brooklyn. 


Winter, 1961 


The Nervous Student 


The nervous student usual- 
apprehensive about his aca- 
demic work. needs constant 
individualized attention and re- 
assurance. times, has diffi- 
culty speaking, complains 
many physical ailments, 
frequently absent because 
variety sicknesses. panics 
during examinations and feels 
that isn’t prepared. these 
symptoms become frequent and 
interfere with his generalized 
functioning, referral the 
school counselor order. 


The Student 


Teachers and others au- 
thority look with admiration 
the called perfect student. 
This type always punctual. 
His papers are well written and 
every way seems the image 
the ideal student. Yet, under- 
neath this facade, there often 
lies severe emotional disorder. 
This type student has very 
few friends. Flatness character- 
izes his everyday relationships 
with others. rarely gets 
angry, but becomes extreme- 
upset the teacher deviates 
from the outline the course. 
these symptoms become pro- 
nounced, referral should 
made. 


The Withdrawn Student 


The student with emotion- 
problem that most difficult 
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detect the classroom the 
withdrawn type. This student 
stumbles along, 
earns average grades. usu- 
ally depreciates himself and his 
accomplishments. avoids any 
close relationship with other 
students. unable express 
direct hostility even ordinary 
assertive feelings. There 
coldness, aloofness, and emo- 
tional detachment about him. 
avoids competition and day- 
dreams great deal. quiet, 
shy, obedient, and retiring. Be- 
self, other students usually refer 
him the “lone wolf” say 
withdraws from others 
such extent that interferes 
with his academic work, 
should referred the school 
counselor. 


The Failing Student 


addition failing his 
studies this type student 
usually trouble maker. 
frequently absent. When 
class, times hyper-ac- 
tive. other times, sullen, 
withdrawn, and defiant. re- 
bels against rules regulations 
and disobeys them flagrantly. 
either disrupts the class acts 
out his rebellion indirectly. This 
type student markedly 
emotionally immature; lacks 
good judgment and sense 
responsibility. generally ra- 
tionalizes that his behavior 
warranted, reasonable, and jus- 
tified. his “acting out” dis- 
rupts the class, should re- 
ferred the counseling depart- 
ment. 


The Extrovertive Student 


This type usually charac- 
terized adjustment life 
with apparent personal warmth, 
friendliness, and superficial gen- 
erosity. There emotional 
reaching out the environ- 
ment, other students, and 
the teacher. has ready en- 
thusiasm for competition with 
other students. has alter- 
nating moods elation and sad- 
ness. Minor disappointments up- 
set him such degree that 
quickly becomes depressed. 
stimulated more internal 
factors than external events. 
This type student usually be- 
comes the leader various ac- 
tivities. undertakes great 
number projects, none 
which performs well. 
not satisfied with being presi- 
dent the class and leader 
various projects; wants 
the leader every activity. 
such has frequent 
alternating euphoric and de- 
pressed periods, referral 
order. 

important that the edu- 
cator keep mind the fact that 
there such thing clas- 
sical neurotic syndrome and that 
the neurosis manifests itself 
many ways and different 
areas. the educator able 
recognize the above types stu- 
dents, will better po- 
sition help them. The alert 
educator always sensitive 
the numerous psychological diffi- 
culties that students may expe- 
rience, and realizes that has 
responsibility for detecting 
and referring pupils who need 
professional psychological and 
psychiatric help. 
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MACHEBEUF HALL Loretro HEIGHTS COLLEGE 


SEVENTH MEETING 


Counselors 


MARCH 25-26, 1961 
LORETTO HEIGHTS COLLEGE DENVER, COLORADO 
Plan meet your professional colleagues until March 30th, the American 


Personnel and Guidance Association Convention, Denver-Hilton Hotel. 


PROGRAM 


Through the courtesy Sister Frances Marie, President, all meetings are 
for Loretto Heights College. 


9:00 A.M., Saturday and Sunday, bus will leave from the Denver-Hilton Hotel 
Loretto Heights College. 
SATURDAY, MARCH 


SESSIONS) 


10:30 REPRESENTATIVE ASSEMBLY: National Conference Catholic Guidance Councils 


Director Guidance, St. Joseph High School, Kenosha, Wisconsin; 
NCCGC Chairman 


Director Guidance, Pius High School, Milwaukee, Wisconsin; 12:00 
NCCGC Executive Secretary 
11:30 LUNCHEON (Two Dollars) 
Cafeteria Audit 
1:00 NCCGC REPRESENTATIVE ASSEMBLY (Training Session) 


Director Guidance, Bishop Fallon High School, Buffalo, New ork; 
NCCGC Chairman Elect 


Director Guidance, St. Preparatory School, Brooklyn, New ork; 
NCCGC Treasurer 
3:00 MEETING OF “THE CATHOLIC COUNSELOR” EDITORIAL BOARD AND STAFF 


Director Guidance, Mount St. Michael High School, New York, New 
Editor “The Catholic 


College, New Rochelle, New York; 
Assistant Editor Catholic Counselor” 


6:00 DINNER FOR “THE CATHOLIC COUNSELOR” EDITORIAL BOARD AND STAFF 

Machebeuf AND FOR NCCGC OFFICERS 

Hall Others must obtain reservations through the Local Arrangements 

(Three Dollars) 
SUNDAY, MARCH 
(OPEN 
THEME: IMPROVING COUNSELOR TRAINING CATHOLIC EDUCATION 

m 


9:30 HOLY SACRIFICE THE MASS FOR COUNSELORS’ INTENTIONS 
10:00 REGISTRATION (One Dollar) 


Tile Hall VISIT EXHIBITS 


11:00 GENERAL SESSION 


Vice President and Director Student Personnel Services, St. Francis College 
Brooklyn, New York; General Chairman the Seventh Annual Meeting 
Catholic Counselors A.P.G.A. 


INVOCATION 


REVEREND MONSIGNOR WILLIAM JONES 
Superintendent Schools, Archdiocese Denver 


Room 
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WELCOME DELEGATES 

Maura, S.L. 
Dean Students, Loretto Heights College 

PROGRESS REPORT ON THE GUIDANCE COUNCIL MOVEMENT 

REVEREND EDMUND OLLEY 
National Chairman, NCCGC 

ADDRESS: “COUNSELING IN CATHOLIC EDUCATION: A PERSPECTIVE” 


Acting Director, St. Louis University, Department Nursing Education and 
Health Services 


Director Student Personnel, Mount Mercy College, Cedar Rapids, lowa 


LUNCHEON 
Cafeteria VISIT EXHIBITS 


1,00 ADDRESS: COUNSELOR PREPARATION FOR CATHOLIC INSTITUTIONS 
Assistant Professor, Fordham University, School Education 


Chairman, Department Education, St. Mary’s University, San Antonio, Texas 

Counseling Center, Catholic University America, Washington, 


2:00 WORKSHOP DEMONSTRATIONS AND DISCUSSIONS FIRST SESSION 
Director Personnel Services, Mount Mary College, Milwaukee, Wisconsin 


Auditorium DEMONSTRATION COUNSELING INTERVIEW 

Director the Counseling and Placement Center, lona College, 
New Rochelle, New York 

Director Leadership Studies, United States Air Force Academy 


Room 108 DEMONSTRATION PARENT INTERVIEW 
Dean, Regis College, Denver, Colorado 


Director Guidance, Xaverian High School, Brooklyn, New ork 


Room 214 DEMONSTRATION OF USING TEST RESULTS IN GROUP GUIDANCE 
Director Guidance, Pius High School, Milwaukee, 


bran 


Director Guidance, Nazareth Academy, LaGrange Park, Illinois 


115 DEMONSTRATION FACULTY INSERVICE TRAINING GUIDANCE 


idin 

Director Counseling, St. College, Winona, Minnesota 


USING TAPES IN GUIDANCE AND INSERVICE TRAINING 


Collaborator, Tape Teaching Center, Mount St. Scholastica College, 
Atchison, Kansas 


for 


REPETITION WORKSHOP DEMONSTRATIONS SECOND SESSION 


(The workshops listed above will held the same rooms with the same 
leaders and evaluators.) 


4:30 BENEDICTION THE MOST BLESSED SACRAMENT 

Chapel REVEREND MONSIGNOR WILLIAM JONES 
Superintendent Schools, Archdiocese Denver 

5:00 SOCIAL HOUR 

Machebeuf VISIT EXHIBITS 

Hall 


General Harris, O.S.F., Vice President and Director 
Student Personnel Services, St. Francis College, Brooklyn, New York 


THE COMMITTEE “CATHOLIC COUNSELORS 


Brother Aloysius, F.S.C., Calvert Hall College, Baltimore, Maryland; Brother 
Marion Belka, S.M., St. Mary’s University, San Antonio, Texas; Sister 
Claudine, College Notre Dame, Baltimore, Maryland; Dr. 
Cottle, University Kansas; Dr. Edward Cuony, Geneva Junior High 
Geneva, New York; Professor Edward Daubner, Loyola College, Baltimore 
Maryland; Mr. Robert Doyle, Iona College, New Rochelle, New York 
Brother John Egan, F.S.C.H., Iona College, New Rochelle, New York; Sister 
Estelle, Mount Mary College, Milwaukee, Wisconsin; Dr. Carl 
Fisher, University Santa Clara, California; Brother Philip Harris, O.S.F., 
Francis College, Brooklyn, New York; Dr. Genevieve Hunter, 
University, New York, New York; Dr. John Joyce, Board Education, 
Falls, New York; Reverend William McMahon, Cardinal Hayes High School, 
New York, New York; Reverend Edmund Olley, St. Joseph’s High School, 
Kenosha, Wisconsin; Brother Lawrence Poirier, F.M.S., Mount St. Michael 
High School, New York, New York; Sister Catherine Walker, C.D.P., Our 
Lady the Lake College, San Antonio, Texas. 


THE COMMITTEE LOCAL ARRANGEMENTS 


Sister Rose Patricia, Assistant Dean Students, Loretto Heights College 
Denver, Colorado Sister Bridget Ann, S.L., Loretto Heights College 
(Nun’s Hospitality); Rev. Woodrich, Annunciation Parish, Denver, Colo- 
rado; Sister Ann Maureen, S.L., Miss Esther Dimchevsky, Loretto Height 
College. 


THE COMMITTEE PUBLICITY 
Sister Mary Rhodes, S.L., Loretto Heights College (Chairman); Brother John 
Egan, F.S.C.H., College, New Rochelle, New York; Brother Aloysius, 
Calvert Hall College, Baltimore, Maryland; Miss Nancy Ann Sweeney, Mis: 
Patricia Clark, Loretto Heights College. 


THE COMMITTEE REGISTRATION AND EVALUATION 


Sister Jeanne D’Arc, S.L., Loretto Heights College (Chairman); Sister Catherine 
Walker, Our Lady the Lake College, San Antonio, Texas; Rev. William 
McMahon, Cardinal Hayes High School, New York, New York; Sister 
Immaculata, R.S.M., Mount Mercy College, Cedar Rapids, Iowa; Brother Austin, 
F.S.C., Salle College, Philadelphia, Pennsylvania; Sister Grace Vincent, 
Ladycliff College, Highland Falls, New York. 


EXHIBITS 


Brother Barnaby, F.S.C., Mullen High School, Fort Logan, Colorado, and 
Clarence Victor, F.S.C., Bishop Bradley High School, Manchester, New Hamp- 
shire (Co-Chairmen); Sister Damien Marie, Loretto Heights 
Brother Raphael, F.S.C., Bishop Loughlin H.S., Brooklyn. 


COMMITTEE 


Sister Naomi, S.L., Loretto Heights College (Chairman); Joseph Potter, Fordham 
University, New York, New York. 


THE COMMITTEE 


THE PLACEMENT 


Cover Photo Patricia Coffey 
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THE SELF-CONCEPT RELATION 
THE CULTURE TEEN-AGERS 
Mother Hortense Doyle, 


Assistant Professor Education 
Maryville College the Sacred Heart, St. Louis, Missouri 


doctoral study completed 

Saint Louis University 
June, 1960, Mother Doyle inves- 
tigated the relationship the 
self-concept the culture 
teen-agers Canada, England, 
and the United States. Her re- 
port follows: 


Carl Rogers’ self theory was 
used show that the self-con- 
cept the core personality. 
Each one’s self-concept his 
habitual idea himself, which 
includes the idea what 
really is, what believes him- 
self be, what wants be, 
and what ought be. The 
Temperament 
Test based Heyman’s ques- 
tionnaire was used investi- 
gate the first two aspects, and 
Poll No. the Purdue Op- 
inion Panel was used for the 
last two aspects. 


Sample Population 


With the help counselors 
boys and girls was drawn 
representative possible the 
teen-age populations the 
three cultures. The question- 
naires were answered each 
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school under the guidance 
specially trained 
There were nine public schools 
gions, and seventeen Catholic 
schools. Special emphasis was 
given the following questions: 
the behavior pattern typical 
the culture? Are girls more 
affected their culture than 
boys? How does the self-concept 
contribute towards the forma- 
tion national ideology? 
the self-concept affected the 
deferred-gratification pattern? 
the level aspiration clearly 
related cultural pressures? 


Cultural Influences 


Data from the questionnaires 
show that the self-concept in- 
fluenced the culture. the 
formation life-pattern, the 
congenital nature constantly 
being modified 
standards incorporated into the 
self-concept. French Canada, 
where there not such high 
level extravert aspiration, the 
sanguine temperament develops 
more larger percentage 
show the nervous type whose 
resources lie the domain 
social talents and artistic en- 
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dowment. 
semble the Westerners the 
United States with fewer the 
intense emotion type and more 
the tenacious nonemotives. 


West Canadians re- 


Midwestern ideology stressing 
urban middle-class values has 
begun predominate the 
United States and Canada, and 
becoming more important 
England. 


Western Culture 


Western culture tends ac- 
centuate masculinity boys and 
femininity girls. Feminine 
emotionality results because the 
girl forced assert herself 
less rational way. Conflict 
and maladjustment occur more 
frequently among the girls who 
are exposed the same kinds 
occupation the boys but 
without the removal other 
sources frustration. The san- 
guine temperament prevails 
boys all three cultures. 
Canada and the United States, 
there were almost twice many 
sanguine boys girls this 
study. 


Self Concept 


What person thinks 
forcefully influences the forma- 
tion his ideology, that is, 
what thinks ought be. 
was found that the American 
believes individual freedom 
and initiative; French Canadi- 
ans and English Midlanders 
prefer see themselves part 
class structure. The self- 
concept affected the de- 
ferred-gratification pattern 
which emphasizes restraint, in- 
stinct renunciation, and thrift. 
The strong individual, however, 


resists any pattern that does 
not foster his own self-actuali- 
zation. 


The need for upward revision 
the level aspiration during 
adolescence clearly related 
cultural pressures. Western 
culture the adolescent con- 
stantly comparing himself with 
his conception acceptable per- 
formance, that is, with social 
expectation. The average 
ration for occupations 
creased since 1952 with the in- 
crease higher education for 
the mothers the respondents. 


Implications 


result this investiga- 
tion, the conclusion 
drawn that the relationship 
the self-concept the culture 
important factor counsel- 
ing. The counselor must able 
against which choices di- 
rection and kind behavior are 
made. must also take the 
role the cultural anthropolo- 
gist. Like Redfield, must 
study the orientation person 
changing world experience. 
Such anthropological reporting 
preserves the wholeness and the 
uniqueness each individual 
person. The counselor himself 
must have well-organized self- 
concept, that is, must 
unified integrated person, 
reality which others experience 
dependable. must see the 
counseling relationship op- 
portunity reinforce all the 
potentialities the other per- 
son. must aim the social- 
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ization the pupil contribu- 
ting towards the education 
his attitudes. 
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Employment tange 
Joseph Potter 


Fordham University, 
New York 58, N.Y. 


Assistant Test Develop- 
ment—N.Y. State Educational 
Dept. Male Female. 
$6372-$8142 

Psych.—Colorado-—Po- 
sitions vary—Ph.D. Ed. 


required 
Guidance 
Long Experienced—- 


Certified (N.Y.) $4700-$8200 

Rehabilitation Counselor 
Male Female—New York 
—Competitive Exam $4500- 
$5990 

Guidance Counselors—several 
New Jersey $4300-$7700 
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Book Shelf 

Daniel Sullivan, St. John's University 


PSYCHOLOGY 
EDUCATION 


Thomas Chilton Co., 
Philadelphia, 1960, 278 pp. $5.50. 


his preface Psychology 
Education, Professor Thomas 
Campanelle St. Joseph’s Col- 
lege, Philadelphia, leaves 
doubt about his position cer- 
tain controversial issues edu- 
his 
basic reasons for adding this 
book the field educational 
psychology. repudiates all 
systems educational psychol- 
ogy which teach naturalism, de- 
terminism, 
truth morals. disavows 
the tenets positivists who ac- 
knowledge 
those actions which are contrary 
positive law, and affirms, 
against the determinists, the 
self-mastery and self-disposition 
man endowed with free will. 
aims reconcile the some- 
times divergent views held 
psychologists theologians. 
For the interested reader 
field where Catholic authors are 
few, these prefatory remarks 
hold great promise. this re- 
viewer, however, seems that 
somehow the promise never 
quite fulfilled. 


apparent 
throughout the book that Pro- 
fessor Campanelle wants his 


4 


readers see man know 
him through science, philosophy, 
and the light Revelation. 
repeatedly refers the reality 
soul, free will, and 
grace, but never does this seem 
get beyond affirmation. Ex- 
planation and clarification which 
would helpful the sin- 
cere mind non-Catholic orien- 
Statements such these need 
further development: 

“Growth the flowering 
youth through Grace, while de- 
velopment physical the 
structural changes the body.” 

recognizes the 
strong influence Grace which 
the child absorbs from Mass, the 
(Italics added) 

child can improve himself 
self character training and 
through Grace.” 

“The virtuous, well integrated 
counselor who has experienced 
the good life, can counsel suc- 
cessfully, not much because 
his ability technique, the 
divine Grace which enables him 
understand and guide each 
person who comes him for 
this Grace; and through it, 
successful counselor.” 

Obviously, the author believes 
that grace builds nature, but 
one would hope for careful 
analysis both this interrela- 
tion and the role the teacher 
counselor working within 
the framework nature and 
grace such was found 
Hagmaier and Gleason’s 
seling the Catholic. 

The author ever alert 
warn his reader against false 


philosophical 
some modern psychological con- 
clusions. one point lists 
thirteen objectionable judg- 
ments about man that appear 
dozen widely used texts 
psychology education.” 
would have 
more valuable, particularly 
beginners the field, had the 
author cross-referenced these 
footnotes specific books. 


appears that the author has 
attempted too much one short 
volume 272 pages. For one 
thing, descriptions the con- 
tents certain intelligence and 
personality tests could have been 
abandoned favor more ex- 
tended treatment content 
traditionally discussed educa- 
tional psychology. The 
ment thought processes and 
reasoning, problem solving, per- 
ception, memory, and attention 
thin. 

Despite these limitations, Psy- 
chology Education book 
that could used with profit 
class in-service workshops 
institutes where the teacher 
consultant could challenge the 
students more penetrating 
study the issues that Profes- 
sor Campanelle raises. Too few 
books the market give any 
the reality man’s spiriutal 
nature and the action God’s 
grace, that refreshing 
find this author outspoken. 
hoped that when Professor 
Campanelle undertakes his first 
revision will strengthen his 
case. 


Brother Adelbert James, F.S.C. 
Manhattan College, New York 
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READINGS FOR CATHOLIC 
COUNSELORS 


Brother Philip Harris, and 
Brother Lawrence Joseph, F.M.S., 
Editors, The Catholic Counselor, Iona 
College, New Rochelle, Y., 1960, 
104 pp., $1.50. 


Many administrators and 
teachers our Catholic schools 
live perpetual vagueness 
about the meaning guidance 
and its relationship the edu- 
cational program. term 
have all heard frequently 
that have come believe 
know what means, when, 
truth, have never sat down 
think through its implications 
and its application our own 
Catholic schools. One the 
reasons for this vaqueness the 
lack authoritatively written 
articles presenting the Catholic 
view the changing aspects 
guidance the American 
schools. 

Readings for Catholic Coun- 
selors designed meet this 
need. second and revised 
edition the readings, the first 
having been published two years 
ago. contains total twenty 
standing Catholic authorities 
the field and “Catholic Coun- 
selor’s Bookshelf” which lists 
core professional literature 
guidance. 

Readings for Catholic Coun- 
selors timely publication, 
one that can read with profit 
school administrators, guid- 
ance counselors, 
The Administrator will find 
much sound and solid sense 
“Organizing Catholic School 
Guidance Program,” sane ap- 
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tian Humanism and Catholic 
Guidance,” and practical views 
“The Philosophy Group 
Guidance.” There much for 
the guidance counselor: articles 
dealing with professional devel- 
opment, the interview, the or- 
ganization diocesan council, 
and inservice training for fac- 
ulty members. For the home- 
room teacher, who will play 
ever increasing role guidance 
the years ahead, there are 
articles dealing with student be- 
havior, mental hygiene the 
classroom, homeroom guidance 
techniques, religious counseling, 
suggestions for assisting 
parents their guidance re- 
sponsibilities. 


These readings have appeared 
the pages The Catholic 
Counselor over the past four 
years. Eight them are carry- 
overs from the first edition 
readings; twelve them are 
new. There distinct value 
having them bound single 
volume, for they provide within 
the confines single book 
clear and concise statement 
the Catholic approach the en- 
tire field guidance from the 
theological, philosophical, psy- 
chological, and educational 
points view. They are written 
men and women, clerical, re- 
ligious and lay, qualified 
training and experience pre- 
sent their views men and 
women who have pioneered 
the Catholic guidance movement 
America. 

this volume serves useful 
purpose—and does—it has its 
limitations which reflect the 
slow growth the guidance 
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movement our 
schools. The message contained 
each the twenty articles 
clear enough the casual read- 
er; what more inescapably 
clear the discerning reader 
the message contained between 


Catholic 


the lines: that the Catholic 
schools have long way go” 
the development and ex- 
perimentation with guidance 
techniques patterned our own 
Catholic schools. One feels that 
the work our dedicated teach- 
ers will even more fruitful 
when use greater advan- 
tage the vast reservoir talent 
possess, when are high 
technique the years ahead 
have been inspiration 
years past. This volume 
very necessary step the ac- 
complishment this purpose. 
should the hands ad- 
ministrators, counselors, and 
teachers who are concerned with 
the vital role that guidance will 
play our Catholic schools 
the next decade. 


Brother Ricardo, C.F.X. 
Xaverian Brooklyn 


SEX GUIDANCE 
FOR YOUR CHILD 


Edited Helen Driver, Ph.D., 
Monona Publications, Madison, Wis- 
consin, 1960, 192. pp. 


Any attempt setting forth 
guide for the sex education 
children will undoubtedly meet 
with some criticism. This pres- 
ent work exception. The 
sensitivities the 
reader, well his bias, plus 
the individual dynamics involved 
are all contributing factors 
the criticism. Perhaps at- 


tempt putting between the 
covers book material that 
will worthwhile and general- 
acceptable too ambitious 
project and perhaps the project 
fails because its ambitious- 
ness. well organized and 
clearly presented manner the 
editor and panelists this work 
have attempted meet these 
challenges. The editor Helen 
Driver, Ph.D.; the panelists 
are Robert O’Connor, M.D., 
Carl Stromberg, D.D.; Edward 
Cockefair, Ph.D., Ada 
Cockefair, M.S. 


The fascination which sex 
holds for the adolescent makes 
handbook such this impor- 
tant. Many may disagree, how- 
ever, with the approaches which 
the authors take dealing with 
problems generally treated 
controversial our American 
culture. One topic question 
the treatment masturba- 
tion. The authors imply that 
the problem with masturbation 
“arises when 
against moral law, that 
will harm their children.” this 
reviewer has read this correctly, 
the inherent moral evil mas- 
turbation completely denied 
and the wrongness the act 
comes simply from parental at- 
titude which may transmit- 
ted the child and precipitate 
guilt feelings. 


Generally this book inform- 
ative and objective since se- 
riously attempts avoid con- 
troversies with existing mores 
and moral codes. may seem 
odd some persons that many 
parents find the discussion 
sex with their children embar- 
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rassing, but certainly this the 
every day clinical situation and 
because its frequent occur- 
ence book this type takes 
added importance. Perhaps 
the prime role this book 
discussion groups parents 
willing face the problem 
educating their children 
area which exclusively the 
province parents. any case, 
would time well spent for 
parents read Sex Guidance 
for Your Child. 
Francis Lodato, Ph.D. 
School Psychologist 
Fox Lane School, 
Bedford Hills, 


TESTING BULLETIN 
THE PAROCHIAL SCHOOLS 
THE ARCHDIOCESE 
DETROIT 


California Test Bureau, 
California, pp. 


Monterey, 


Good guidance contingent 
upon knowledge the child, his 
motivational drives, the environ- 
mental influences, and his scores 
achievement and mental abil- 
ity tests. Interpreting pupil’s 
test results often the first step 
leading him understand 
himself well enough make in- 
telligent choices and decisions. 

California Test Bureau’s ex- 
cellent and comprehensive Test- 
ing Bulletin, developed for the 
teachers the Archdiocese 
Detroit but available others 
requesting it, should boon 
teachers who must interpret 
test results parents and 
students whether for guidance 
motivational purposes. 

addition being tech- 
nical manual, Testing Bulletin 
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gives step step exposition 
the origins the program, 
the reasons for testing, and 
descriptions the operations 
involved. 


Interpretation and use the 
profile presented detail. 
The section reporting test re- 
sults especially good. con- 
tains all the usual precautionary 
remarks relative the and 
other test scores coupled with 
extensive directions and model 
reports for the proper presenta- 
tion such scores. 

This reviewer endorses CTB’s 
method presentation and rec- 
ommends that guidance person- 
nel and principals obtain free 
copies Testing Bulletin for 
distribution their teachers. 


Brother Aloysius Rahpael, F.S.C. 
Bishop Loughlin H.S., Brooklyn 


st. francis TRiangle 5-1210 
butler st. 


DEVELOPMENTAL READING 
PROGRAM 


Increase your reading speed and com- 
prehension through skilled instruction 
using PERCEPTOSCOPE, electronic- 
ally controlled reading improvement 
instrument. 
For information contact: director Read- 
ing Clinic. 

EDUCATIONAL CONSULTATION 

CENTER 

guidance center conducted profes- 
sional counselors assist young men 
choosing career, and explore 
special abilities, aptitudes, and personal 
characteristics. 
Write, phone visit: director Educa- 
tional Consultation Center. 
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Profiles Catholics Guidance 


Vincent Murphy, Fairfield University, Conn. 


BROTHER JOHN EGAN, F.S.C.H. 


Brother John Egan, Direc- 
tor the modern Iona College 
Counseling and Placement Cen- 
ter, the Christian Brothers 
Ireland claim the services one 
the leaders the Catholic 
Guidance Movement. 

Brother Egan’s influence, like 
ripples from stone thrown in- 
still pond, has spread widely 
from the Iona Campus New 
Rochelle, New York, where his 
psychology students, counselees, 
and colleagues respect him 
teacher, administrator, 
and man. Surrounding 


Westchester County has enjoyed 
his services member the 
Committee Ethics the 
Westchester County Psychologi- 
Association. 


Neighboring 


New York has benefited from 
his work Chairman the 
Metropolitan Roundtable 
Catholic College Counselors. 
New York State whole has 
benefited from his contributing 
membership the New York 
State Association Deans and 
Guidance Personnel. is, 
addition, former President 
the New York Catholic Guid- 
ance Council and former Execu- 
tive Secretary the National 
Conference Catholic Guidance 
Councils. 


visiting lecturer counseling 
psychology institutions such 
Catholic University Amer- 
ica, Washington; Our Lady 
the Lake College, San Antonio; 
Nazareth College, Louisville; 
Loretto Heights College, Den- 
ver; and the Catholic University 
Puerto Rico. Pennsylvania 
and Minnesota workshops and 
institutes for clergy and reli- 
gious have sought his services 
consultant. Non-sectarian and 
public institutions learning 
have heard him speak guest 
their Newman Clubs. 

yet other fields, Brother 
Egan’s position has been one 
responsible leadership. Only re- 
cently, was elected the 
Board Directors the Amer- 
ican Catholic Psychological As- 
Board member the Vocational 
Guidance Quarterly and The 
Catholic Counselor. 

(Continued page 69) 
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The Teacher’s Role Personnel Work 


Joseph Fenstermacher 


ONE TIME, discussion 
the teacher’s role per- 
sonnel work might have been 
rather simple assignment; how- 
ever, developments psycholo- 
gy, mental health, and related 
disciplines have advanced 
knowledge child growth and 
development, that the modern 
concept guidance has been 
greatly modified. Originally con- 
cerned with preventing mistakes 
vocational choices, guidance 
was soon expanded include 
“educational guidance,” because 
the introduction the elective 
system schools required that 
students helped make in- 
telligent choices subjects 
the educational, social, and mor- 
development the child ad- 
vanced, has the significance 
and importance guidance de- 
veloped. One longer thinks 
sense but rather 
concerned with the whole child 
his total environment. child 
must have the cooperative guid- 
ance the home, the school, and 
and develop the image and 
likeness God. 


While Catholic doctrine still 
holds the parents primarily re- 


Mr. Fenstermacher Direc- 
tor, Youth Counseling Service, 
Hazelton, Pennsylvania, and 
Professor Sociology, College 
Misericordia, Dallas, Pennsyl- 


Winter, 1961 


sponsible for the education 
children, social customs and 
practices modern American 
life place great importance 
formal education. Thus, with 
the exception the parents, the 
teacher the most important 
and influential person the life 
the child—especially the 
elementary level. Although the 
teacher’s greatest concern must 


the child’s success learn- 


ing, must also guidance 
person who helps youth lay the 
foundation for Christian adult- 
hood. The teachers must lead 
the children knowledge and 
skill the basic fields read- 
ing, writing, and arithmetic, but 
must also help them devel- 
self-reliance, emotional sta- 
bility, 
pline. Good teaching aims 
helping the child make appro- 
priate use his experiences 
both the school environment 
and the outside world. this 
sense, every teacher guid- 
ance worker. 


Often teacher will ask him- 
self: “What about teaching 
efficiency? Can afford 
guidance work when sched- 
ule already full?” This 
fair question and needs some 
evaluation. Can one teach the 
hostile child? What about 
Judy? Her classroom work and 
her written assignments are 
perfect, but she never volunteers 
participates oral work. 
Why she shy? The truly 
efficient teacher will seek 


reach every child and will not 
ask whether can afford 
guidance work but rather 
whether can afford not 
guidance work. The teacher who 
possesses the guidance view- 
point will incorporate into his 
everyday teaching well in- 
his other relationships with 
students. 


Ideally, guidance work begins 
the very first day child 
enters school and continues 
the day graduation and be- 
yond through follow-up and 
placement. The primary teacher 
not only sets motion the 
learning process but likewise 
sets motion the guidance 
process. the very acts 
helping the first grade child ad- 
just new and strange sur- 
rounding, she lays the founda- 
tion for all future attempts 
help the child. Personnel work 
continues through each success- 
ive stage the learning experi- 
ence and the classroom teacher 
must assume the major guidance 
succeed helping develop the 
child’s mind, must also 
concerned with what the 
child’s mind; for what his 
mind may prevent things from 


Teachers have learned certain 
guidance techniques but what 
far more important than the 
techniques vision the im- 
portance personnel work and 
the teacher’s role guidance 
work. The teacher with vision 
sees each child is, individ- 
ualized his heredity, his en- 
vironment, and his innate intel- 
lectual capacity, and attempts 
integrate and direct the 


child’s own forces developing 
the pupil’s best potentialities for 
personal happiness 
usefulness. 


Despite large classes and 
other pressures teacher’s 
efforts and time, must main- 
tain and develop sensitivity 
the needs youth. must 
guard against over-simplifica- 
tion and subjectivity dubbing 
Mary spoiled child” Fred- 
die “an attention seeker.” 
maintains his sensitivity indi- 
vidual needs, the challenge 
guidance work will not over- 
powering. can most re- 
warding experience use one’s 
own abilities, skills, and devices 
the core around which the 
guidance program built. The 
teacher’s role personnel work 
demands the use his own 
skills plus the advice, experi- 
ence, and skills his principal, 
the guidance specialist, fellow 
teachers, the parents, and often 
the health and social welfare 
agencies the community. 


unfortunate that some 
members contemporary soci- 
ety blame parents for all the 
problems encountered the 
child. true that some par- 
ents are fault, but teacher 
should adopt the attitude that all 
parents are uninterested and un- 
cooperative. should 
seek the cooperation the 
home with the same sensitivity 
the classroom. seeking the 
help parents they open doors 
and avenues support their 
own personnel work. Through 
such approach, teachers learn 
more about the child’s world 
away from school, and enlist the 
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interest and understanding 
the parents. 

evident that school can- 
not meet fully all the needs 
particular children. After 
working relationship has been 
established with the home, the 
school can call make use 
health and social agencies which 
are prepared handle problems 
their areas competence. 

The teacher’s role person- 
nel work not easy, but one 
the most satisfying aspects 
teaching. Students receive the 
greatest benefits their 
learning experience when they 
find their teacher emotion- 
ally mature personality with 
deep interest and understanding 
youth. 


Albertus 


College 


New Haven, Connecticut 


Founded and directed the 
Dominican Sisters St. Mary 
the Springs. Resident and non- 
students. Liberal Arts, 
Pre-Medicine, Pre-Law and Teach- 
Training courses lead the 
degree Bachelor Arts. Fully 
accredited, including accreditment 
the American Medical Associa- 
tion. Ninety minutes from Grand 
Central Station, New York. 


Address Office Admissions 
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Tips and 
echniques 


Sister Mary Estelle, 
Mount Mary College 
Milwaukee, Wisconsin 


STUDENT PLACEMENT 


Saint Joseph High School 
Kenosha, Wisconsin 


Educators generally agree 
that teaching must adjusted 
the varied abilities pupils 
give them all the educa- 
tion they can master. This im- 
plies that curriculum, content, 
and method must adapted 
the ability the retarded, the 
average, and the bright. Often 
enough practical program for 
meeting pupil differences has 
been much more 
achieve than agreement the 
principle. study student 
placement was therefore under- 
taken Saint Joseph High 
School, Kenosha, Wisconsin, 
basis for evaluation and future 
reorganization 
ment. This experience may 
helpful others. 


Procedure 


definite learning level es- 
timated for every student 
Saint Joseph High School. This 
learning level used for homo- 
geneous placement students 
mathematics, English, lan- 
guage, science, and all other 
courses where this feasible. 
Estimates learning levels are 
based the and semester 
averages. 


but dor dont inflexible! 


The Counselor 


Don't collect information 
you use. 
the opinions but dorit demand them. 


Learning Level Key 


The following table presents 
the learning level keys based 
total semester average and 
the 1.Q. used Saint Joseph 
High School. 


Semester 
Group Average 
94.0+ 130+ 
93.9 91.0 129 124 
84.9 82.0 111 106 
81.9 79.0 105 100 
78.9 76.0 99- 
75.9 73.0 93- 
72.9 70.0 87- 
Testing 


new student making appli- 
cation enter Saint Joseph 
High School the freshmen, 
sophomore, junior, 
year given the following tests: 

Otis Quick-Scoring Mental 
Ability Tests: New 
Gamma Test: Form EM. This 
test yields global intelligence 
score based mainly verbal 
and numerical ability. 

Differential Aptitude 
Tests. These are group tests 
which measure aptitudes spe- 
cific areas. 


Counseling 


early February, the fresh- 
men, sophomores, juniors, and 
the incoming freshmen are as- 
discuss choice courses. 

Each priest and sister who 
registration kit which contains 
the following material: 

The objectives and require- 
ments for each course. 
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The lists those students 
who are strongly urged take 
certain courses. Lists have been 
prepared for: Language, Mathe- 
matics, Home Economics, Sci- 
ence, Art, Business, and Chorus. 

The explanation the var- 
ious tests that will analyzed 
and the course content the 
courses that will discussed 
with the students. 

The test results the stu- 
dents alphabetically arranged 
class. 

The following sample 
some the data given teach- 
er-counselors Latin and the 
Modern Languages. 


Latin Department 


The objectives the Latin 
department are: 

the reading Latin literature. 

introduce the student 
several areas fundamental 
cultural enrichment, i.e. myth- 
ology, logic, philosophy, and 
Western culture. 

vocabulary 
through word derivative study. 

When counseling 
dents for Latin modern 
language, the counselor must 
consult the language placement 
score for the Differential Apti- 
tude Tests. The Language Place- 
ment Norms have been derived 
from summation raw scores 
from the Differential Aptitude 
Tests: Verbal, Numerical, Sen- 
tence and Spelling. Table 


Guide for the Counselor: 

Students with score 
and above (taken from 
norms below) must take for- 
eign language. 
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Students with score 
90-132 may advised take 
foreign language. 

Students with score be- 
low may not take foreign 
language. 


Table (Norms) 


Freshman Sophomore 
M=90 M=114 
133 161 207 Good 
208 Excellent 
Junior Senior 
M=127 
198 191 242 Good 
243 Excellent 
Scheduling 


The registration and schedul- 
ing the students having been 
completed, the 
grade-cards” are distributed ac- 
cording the courses that the 
student, with the help the 
counselor, has selected. These 
cards are sent statistical 
tabulating service company 
called, The Service Bureau, and 
gang punched with the course 
number and course name. 
alphabetical list students 
then prepared according sub- 
jects chosen and arranged ac- 
cording ability groupings. 
From this list the number 
class sections determined. 
making any program changes 
from this time on, notations are 
made these course lists, 
either striking off the name 
name new student. 
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(EGAN—Continued from page 62) 


Brother Egan man true 
the tradition education- 
philosophy which will not 
permit emphasis upon only one 
aspect the training youth. 
His life and work exemplify 
philosophy that 
best capability and prepara- 
tion those men whose aim 
perfect the many facets 
the human personalities entrust- 
their care. 


SETON HILL COLLEGE 
GREENSBURG, PENNSYLVANIA 
© A liberal arts college for women, conducted 
by the Sisters of Charity 


© Regional, national accreditation; 550-600 
students; a distinguished faculty; 209-acre 
campus; sports, social activities 


©@ Bachelor of Arts, Bachelor of Science in 
Home Economics, Bachelor of Music de- 
grees 


Write to Director of Admissions, Box 31-P 
Seton Hill College, Greensburg, Pa. 


ST. MARY THE PLAINS COLLEGE 
Dodge City, Kansas 


Coeducational Four-Year College 
Staff Priests, Sisters, Lay People 
Admissions Sept., Jan., June 


Dormitories Campus for 
Men and Women 


Board, Room, Tuition, Fees 
Approximately $900 per Year 
Conducted 
The Sisters St. Joseph Wichita 


Next Issue 


Please send your tips and 
techniques Group Procedures 
Group Dynamics Vocation- 
Guidance the Secondary 
College Level the editor 
Tips and Techniques. 


Brother Raymond, C.F.X., Xaverian H.S., Brooklyn, N.Y. 


Guidance Council Activities 


his latest report, Father Edmund Olley, Chairman the 
National Conference Catholic Guidance Councils, reveals estab- 
lishment new Councils Chicago, Cleveland, and Dubuque, 
Creation Councils being considered Boston, Detroit, Pitts- 
burgh, Worcester, Providence, Indianapolis, Mobile-Birmingham, 
and the District Columbia. The Catholic Counselor shall 
pleased receive news Council meetings, officers, and projects. 
Please send the names Council officers to: Norbert Riegert, 
NCCGC Secretary, Pius High School, Milwaukee, Wisconsin. 


The Western New York Council has planned six meetings for 
this year. The following officers were elected its October meet- 
ing: President, Rev. Nelson Kilmartin, Bishop Turner High 
School, Buffalo; Vice President, Sister Paula, O.S.F., Rosary 
Hill College, Synder; Treasurer, Rev. Charles Schoy, Notre 
Dame High School, Batavia; Recording Secretary, Sister Ed- 
wardine, Immaculata Academy, Hamburg; Corresponding 
Secretary, Sister Mary Ellen, S.S.J., Cardinal Mindszenty High 
School, Dunkirk. this meeting members volunteered explana- 
tions time-saving guidance techniques and then listened Dr. 


THE NEW N.C.W.C. 
OFFICIAL GUIDE CATHOLIC EDUCATIONAL 
INSTITUTIONS AND RELIGIOUS COMMUNITIES 
Complete data each college: admission requirements, courses 
offered, degrees conferred, enrollment, faculty, tuition and other 
costs, facilities, services, and scholarship opportunities. 


Full information all religious orders: their apostolic works, their 
religious and professional training programs, houses study, admis- 
sion policies, etc. 

Order through The Catholic Counselor, lona College, New Rochelle, 
New York, special price: $2.50. REMITTANCE MUST ACCOMPANY 
ORDER. 
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William Kean Canisius College stress the importance encour- 
aging student self-initiative. “The Terminal High School Student” 
was the theme its November meeting. Four panelists from in- 
dustry and labor explained what expected the high school 
graduate who enters the labor market. 

this year’s first Brooklyn Council meeting, Dr. Arthur 
Smith, Vice President the National Merit Corporation, described 
the work being done his organization and then answered many 
questions Merit tests and scholarships. Its second meeting con- 
centrated the Cooperative Entrance Examination, upon which 
forty high schools the Diocese Brooklyn base their admissions. 
More than seven hundred elementary school principals and teachers 
discussed the role the pupil, parent, and teacher the Coopera- 
tive Test Program. Many who attended extended the Council meet- 
ing organizing their own sessions with the parents their 
eighth graders. Many Council members spoke these parent 
groups. 

The New York Council’s fourth annual workshop Mother 
Butler Memorial High School was devoted “Group Guidance 
During the morning session, chaired Brother John 
Egan, Iona College, Dr. Robert Hoppock New 
York University first demonstrated group technique and then 
analyzed the procedure and answered questions from the floor. 
Miss Cecilia Hanley P.S. was resource person for the demon- 
stration. the afternoon the two hundred attendance divided 
into six groups which engaged buzz sessions, role playing, and 
other group techniques. The group leaders were: Sister Berch- 
mans, R.D.C., Good Counsel College; Rev. James Carney, 
and Rev. Joseph Casey, S.J., Regis High School; Brother John 
Egan, College; Dr. Genevieve Hunter, Ford- 
ham University; and Dr. Irene Impellizzeri, Board Education, 
City New York. Brother Lawrence Joseph, President 
the Council, was general chairman. 

Brother Aquinas Thomas, F.S.C., Manhattan College, for- 
merly psychiatric social worker Lincoln Hall, spoke 
cent the fall meeting the Christian Brothers Guid- 


1961 Summer Programs Psychology 
THE CATHOLIC UNIVERSITY AMERICA 
WORKSHOP THE PSYCHOLOGICAL COUNSELING 
THE ADOLESCENT 
JUNE 
Summer Session Courses leading M.A. in: 
Clinical Psychology Counseling Psychology 
General-Experimental Psychology 
For complete details wirte to: Director the Summer Session, 
The Catholic University America, Washington 17, D.C. 
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ance Conference. 

December 1960, Bishop Fenwick High School, Peabody, 
Massachusetts, was host regional meeting the NCEA. Over 
600 were present for the panel “Group Guidance Secondary 
Schools.” Brother Ricardo, C.F.X., Xaverian High School, Brook- 
lyn, was chairman; Dr. Thomas Curtin, Department Education, 
Boston, talked “Group Guidance through Citizenship Educa- 
Sister Mary Amadeus, R.S.M., Cathedral High School, Port- 
land, Maine, discussed “Group Guidance through Special Tech- 
niques”; Sister Mary Stephanie, R.S.M., Mt. St. Mary College, 
Hookset, H., expanded “Group Guidance through Student 
Activities”; and Mrs. Halstead Murray Notre Dame High School, 
Bridgeport, Connecticut, discussed “Group Guidance through the 
Homeroom.” Rt. Rev. Monsignor Timothy O’Leary, Superintend- 
ent Schools, Archdiocese Boston, presided over the meetings. 

October 28, 1960, the Rockville Centre Council held its first 
meeting the year St. Mary’s Boys High School, Manhasset, 
New York. Brother Blaise, O.S.F., was reelected President. The 
other officers are: Vice President, Brother Ronald, St. 
Mary’s High School, Manhasset; Secretary, Sister Martina Marie, 
S.C., Seton Hall High School, Patchogue; Treasurer, Sister Mary 
Ulich, C.S.J., Sacred Heart Academy, Hempstead; and Publicity 
Director, Sister Jeanne Dolores, O.P., Queen the Rosary Acade- 
my, Amityville. Brother Raymond, C.F.X., the principal speaker, 
covered the effective use test results with special emphasis 


the locally important Cooperative Entrance Examination Program. 


Guidance Personnel the News 


early September Sister Mary Estelle, S.S.N.D., Mount Mary 
College, Milwaukee, was panel member the Conference the 
Wisconsin Association Women Deans and Counselors. The topic 
was “Transition from High School November she 
spoke the University Wisconsin the Orientation Directors 
Conference the topic, Students for College.” 

Father Vogel, has been translating Catholic Counselor 
articles into Portuguese for use Brazilian counselors. 

Brother John Egan, F.S.C.H., spoke Sisters Mercy 
Institute Cresson, Pennsylvania, “Problems Communica- 
tion Social and Moral Brother member the 


ATTEND 


THE A.P.G.A. CONVENTION 
March 27-30, 1961 DENVER HILTON HOTEL 


American Personnel and Guidance 
Pre-Registration Materials: 1605 New Hampshire Ave., 
Washington 


The Catholic Counselor 


= 


Board Directors and Chairman the Membership Committee 
the American Catholic Psychological Association. 

The governor Kentucky has appointed Sister Agnes Lucile, 
S.N., Nazareth College, Louisville, the Kentucky Children 
Advisory Council, which assists the State Commissioner Child 
Welfare. 

Brother Adelbert James, Manhattan College, New 
York, outlined the extensive development guidance programs 
part his talk Look American Catholic Secondary Edu- 
the Catholic Teachers Institute Buffalo, New York. 

Brother Philip, O.S.F., Vice President St. Francis College, 
Brooklyn, spoke “Organizing Guidance teachers’ 
institute held Dubuque, 

Dr. George Favareau, Director Guidance Fox Lane High 
School, Bedford Hills, New York, has been named chairman the 
committee that will plan the part the APGA Convention 
gram devoted “Group Methods Presenting Occupational In- 
formation.” 

the Annual Teacher’s Congress sponsored St. John’s 
University, Brooklyn, Brother Raymond, C.F.X., was member 
panel that discussed “Guidance Secondary Schools—What 
kind? How much?” 

mid-December, Dr. Genevieve Hunter Fordham Univer- 
sity, Brother John Egan, F.S.C.H., College, and Brother 
Philip, St. Francis College, Brooklyn, conducted guidance 
seminars sponsored Rev. Thomas Mueller, S.M., Rector the 
Catholic University Puerto Rico. 

Rev. George Moreau, now Ottawa University. 

the Feast All Saints, Prof. Edward Daubner 
Loyola College, Baltimore, spoke the Religious Sisters Mercy 
the Union the topic, “Principles Guidance.” 


Parish Initiative 


Knights Columbus Council and the Holy Name Society 
Our Lady Perpetual Help Church, Lindenhurst, New York, 
initiated Annual Educational Forum, the theme which was 


GUIDANCE CENTER 


UNIVERSITY DAYTON Dayton Ohio 


Catholic University—providing materials and administration for 
guidance testing Catholic Schools. 
Original Restricted Test for Diocesan Entrance Testing. 
Exclusive RAPISCORE Answer Card Method. 
Data processing and reporting—low cost per student. 
Statistical evaluation for School Diocese. 
Inquiries Welcomed 
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“Youth Today Leaders Tomorrow.” Parish youth listened 
address Brother Philip, O.S.F., watched the movie “Should 
and then met college representatives. 


Outstanding Projects 


Rt. Rev. Msgr. Vincent Cooke, Catholic Charities Super- 
visor the Archdiocese Chicago, has announced the first 
series long playing records bearing full year’s course 
home instruction for the trainable mentally retarded child. The 
records are planned delight and entertain the through 
arts and crafts, exercises, stories, science lessons, travel tales, 
speech lessons, and variety learning games. 

Msgr. Justin Driscoll, Superintendent Schools, Archdiocese 
Dubuque, Iowa, has published diocesan guidance handbook. 

The National Newman Club Federation has prepared well- 
written brochure, “You are Entering for Catholics at- 
tending non-Catholic colleges. published Our Sunday 
Visitor Press. 


From April 20-22, 1961, the New York State Counselors As- 
sociation will hold its annual conference Rochester, New York. 
The theme “3D—Directions, Developments, and Dimensions.” 

Now good time write your Senator and Congressman 


NEW BOOK ANNOUNCEMENT 


Sex for Your Child: 
Parent Handbook 


Edited Helen Driver, Ph.D., author 
COUNSELING AND LEARNING THROUGH GROUP DISCUSSION 


textbook for parents Family-Life Panel composed child 
psychiatrist, pastor, and two family-life educators. The six emotional- 
growth stages children are described, with suggestions for meeting 
the needs for sex guidance from infancy through adolescence. 

Emphasis placed upon the cooperation parents, the school and 
the church sex education. The philosophy the book acceptable 
parents Jewish, Protestant and Catholic faiths. 

This companion book THE STORY YOU, picture book 
sex education for young children, highly recommended the 
National Parent-Teacher Magazine, Mrs. Evelyn Duvall, family-life 
consultant, and Dr. Garry Myers, psychologist-columnist. 

SEX GUIDANCE FOR YOUR CHILD, clothbound, 192 pp.—postpaid, 
$4.50. 


THE STORY YOU, four-color picture book for young children, 
giving answers children seek—postpaid, $2.00. 


Sent approval with full return privileges when requested. 


MONONA PUBLICATIONS 
P.O. Box 3222, Madison Wis. 
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about desirable modifications the National Defense Education 
Act. 

After 1961, the College Entrance Examination Board dis- 
continuing its February test. The Achievement Tests. will ad- 
ministered December, January, March, May, and August. 


The Junior Bill 


Are you familiar with the educational opportunities open the 
156,000 children veterans who died result service 
the United States armed forces? Upon the completion each 
month full-time education training, the student paid 
$110 stipend. Such financial assistance may cover maximum 
months. addition, many states and colleges offer special 
scholarships these same students. 

study made the American Legion’s National Education 
and Committee shows that less than 25% 
students avail themselves these opportunities. About 24,000 
eligible for college aid next fall. About 350 become eligible each 
month because deaths attributable service connected causes, 

You may obtain the annually published pamphlet 
writing to: The American Legion, Education and 
arship Committee, Box 1055, Indianapolis Indiana. 


Just published 
The American Catholic Psychological Association 


Three from the ACPA-APA Meetings 
957, 1958, 1959. 224 pages $2.00 
Inter-relations PSYCHOLOGY and RELIGION: 


Guilt and Guilt-Feelings 
The Authoritarian Personality 
Values Counseling 


Selected Papers from the ACPA Meetings 
1957, 1958, 1959. 184 pages $2.00 
Psychological Assessment Religious Vocation (Symposium) 
Comments "The Address Pope Pius Applied 


Marriage Counseling (Symposium) 
Three Presidential Addresses 

Both Volumes (single order): $3.00 
Order from: American Catholic Psychological Association 

Department Psychology 

Fordham University 

New York 58, 
Please include remittance. 
Please make out checks American Catholic Psychological Association 
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